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Research Background
and Problem Statement

Problem Statement

While many studies provide evidence of community
practices and suggest factors associated with the
sustainment and development of PLC, the emergent process
of a learning community of online networks needs to be
better understood.

networks

community of practice

collaborative knowledge creation

the concept of ba

Theoretical basis




Theoretical Frame

Where do we find a network?

Imagery of “place”

in Lieberman’s (2000) explanation about networks:

» The concept and metaphor of networks are “partnerships,
collaboratives, are borderless, loose, flexible”

* “a training ground for building collaboration, consensus, and
commitment to continuous learning”

Riel & Polin’s (2001) presentation title:

e Communities as Places Where Learning Occurs

Imagery of “place”

in discourse among the Japanese language teachers community:

* the place is where learning, opinion exchanges, communication,
thinking, sharing, experiencing occurs;

* create, arrive at, connect, adjust, provide, change the place;

the Japanese word, ba.

Ba

organizational learning theory

 “a shared space that serves as a foundation for knowledge
creation”

« situated local social context

« a physical or virtual place where people work
collaboratively

» create both “explicit and tacit knowledge” collectively
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To understand how collaborative relationships and their
common place, ba, in an informally-developed network, help
create an online PLC, investigate the process of community
emergence and knowledge creation through online interactive
discourse.

Research purpose

narrative approach
narrative practice approach

conversation analysis
repetition and imitation

Research method

repetition and imitation

narrative practice approach

Data analysis method

Japanese language teachers in Europe

interested in SCT and drama-approach

The subjects




Drama for All Language Learning
Project

Aim, Participants, Duration

Participants

Duration

Japanese language

one year Aim teachers
funding ) who are interested
during Producing a in drama-approach

collection of various
drama-approach
learning activities
with discussions
based on
Sociocultural Theory

Covid from Europe,

Japan, Australia,
PENSA
Total 40

Constructs of the project

Continuous activities for the Members
and Events Open to Public

Monthly meeting

Seminars and Workshops /
I Reflections and

Well known drama sharing of practice
education scholars and information
and drama specialists

on Zoom
as guest speakers

" Virtual online
communication

Hands-on
workshops for
drama techniques
Reflections and
sharin? of practice
v and information via
Slack, Padlet, and

Ondemand SCT seminar

Seminars produced and
shared on YouTube for

narrative data

collection

operational definition

Data collection

understanding and discussing emails
on Sociocultural Theory
% Slack Channells % 30 entries in writing, except
for emoiji-only entries and
* General J y
announcements and other
% Random administrative notification

. entries
* On-demand seminar

% Monthly meeting
reflections

% Reflection of a specal
event




Findings and Analyses

Findings

% The study found the connectedness among the project

members.

% The discourse showed the members’ learning and

sharing.

% The project constructs provided a proper ba for each
phase of the knowledge creation process.

Analysis 1

Online interactive discourse created connections among the
members through repetitions and imitations.
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Analysis 2

Learning occurred in the collaborative discourse where
meanings were co-constructed, and knowledge was

your knowledge

collaboratively created.

our knowledge
my knowledge
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N in a specific response to U

I wasn't sure if | should use the word, 'warming up',
so | think | said it like ' the world of teaching'.
But it certainly works to 'bring people and places
together', as Dr M said. Until now, when | spoke of
warming up, | had only focused on bringing people
together.

And with your (U’s) contribution, | also realised
that it is not necessary to connect people, places and
things all at once in one warming up activity. We can
connect with the place first, then with the people, and
so on, could we?

U to everyone

| think that what Dr M told us today - that icebreakers bring
people and people, people and places, people and things
together (is that right?) - has also changed my perspective so
far. | had been focused on learning specific ice-breaking
methods and how to give instructions in the books written by the
Institute for Acquisition Studies, and somehow managed to
master them, but | now realise that it is not enough to just look at
that, and that it is necessary to know why they are necessary and
what functions they have (this may seem obvious if | write it like
this). Then it occurred to me again that | had been taught by
my PDL (Psychodrama in Language Teaching) teacher, Mr
Dufeu, that the relaxation exercise at the beginning of the lesson
is to ensure that the learner arrives at the place of learning. | had
never really understood what he meant by 'arriving firmly', but
today | realise that he meant it to help people connect with the
place, and it also ties in with the idea that there is also a 'static
warming up', as mentioned above.

T to everyone

The perspective of 'letting the learner arrive at
the learning place' was very helpful for me to
think.

| wanted to think carefully about such a precious
period of time, which is necessary for both
teachers and students, especially in the current
situation.




An online informally-developed network provided ba for
knowledge creation.

The two phases of ba

* peer-to-peer interactive and reflective ba on Slack

* Ba on Slack to combine multiple knowledge and add
new knowledge

Discussion

Collaborative relationships are
developed through online interactive,
reflective discourse, from which
knowledge is collaboratively created.




You (N) said today that activity class

Ba for a learning community
provided, emerged, created
in an online network

learner classmates you
said that warming up understanding When | heard that, | see ' used to think ' warming
up activity learner focused
warming up classes. relaxation class focused
community-building
remembered talked about the tea ceremony with Mrs S
place studied put it into words
think thought | read a book
think growth - people learning.
wasn't sure warming up think teaching bring people places
as Dr M said warming up focused 1 bringing people
And with your (U’s) contribution realised connect people. places things warming up connect
place people
arrived place
relaxing
learners find out observed
people
connects learner place person connects people connection
learner study. connection people
teacher. learners learners
place ' learning mean place classroom place
place class community learners relaxing people. places things
connected
explain subjective intuitive not sure assumption
think Dr M told us today that icebreakers bring people people, people places, people things changed
my perspective focused ' learning ice-breaking instructions ' the books written
master realise know
occurred to me had been taught by my PDL
(Psychodrama in Language Teaching) teacher, Mr Dufeu, that relaxation lesson learner arrives place
learning understood what he meant by arriving realise - he meant it people connect place
ties in idea warming up
The perspective of learner arrive learning place think think
teachers students
Interactive and reflective ba for
externalization of knowledge
created
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Nonaka et al. 2000, p.12
words in purple and bubbles added by the author

Ba as organic 3 dimensional layers




Conclusion and
Implications

Conclusion

knowledge
online space shared
created
dialogical
reflections ba

Implications

Online ba as affordances to activate practice
* informally-developed PLC
% lesser-applied teaching/learning approaches

% international participation

Further studies

% Finding connectedness between oral interactions on
online Zoom meetings and written interactions on Slack

% Examining the embodying ba phase that synthesizes
internalized knowledge with practice




Anecdotes:

A member developed a drama technique for community building.

Another member created a new community of practice to enjoy
and perform Kobanashi, the Japanese traditional small joke
performance.
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